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Abstract 

As the digital ecosystem has expanded, adolescents' daily routines and academic engagement are increasingly structured within 

the digital framework of social media. Due to escalating anxieties about the cognitive and psychological impacts of heavy social 

media engagement, researchers have increasingly prioritised the examination of the Fear of Missing Out (FoMO) among 

adolescents. This study examines the correlation between Fear of Missing Out (FoMO) and academic procrastination among high 

school students, while also analyzing potential variations based on demographic factors such as gender, grade level, and school 

type. A total of 450 students, representing various high school categories within the central district of Çanakkale, participated in 

the current research. A correlational survey design was employed. To quantify the primary variables of the study, data collection 

involved the utilization of two standardized instruments: the Fear of Missing Out (FoMO) Scale and the Academic Procrastination 

Scale. To address the research questions, the study utilized a statistical framework comprising Pearson correlation coefficients for 

relational analysis and ANOVA and t-tests to evaluate demographic variances. The findings indicated that students’ FoMO levels 

were generally low. In contrast, their academic procrastination levels were moderate. The analysis revealed that while FoMO scores 

fluctuated significantly by participants' gender and the type of institution they attended, the educational stage (grade level) did 

not yield a notable impact Academic procrastination did not differ significantly across gender, grade level, or school type. A low-

level yet statistically positive association was established, suggesting that as FoMO levels increase, there is a slight corresponding 

rise in academic procrastination behaviors. Considering the results obtained, practical recommendations for educational 

environments are presented, alongside a roadmap for future scholarly inquiries in this domain. 
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INTRODUCTION 

The extensive adoption of digital tools has become an indispensable component of daily life, 

facilitating many routine activities while simultaneously introducing new psychological, social, and 

academic challenges. Within this digital living culture, excessive and disproportionate engagement with 

social media has been associated with behavioral addiction patterns characterized by compulsive use 

and difficulties in self-regulation (Griffiths, 2005; Pontes, Kuss, & Griffiths, 2015). Empirical research 

indicates that such patterns may erode face-to-face social interaction and family bonds, increase 

distractibility, and reduce productivity in academic contexts (Twenge & Campbell, 2018; Levine, Waite, 

& Bowman, 2012; Gül & Güneş, 2009). Moreover, digital addiction has been linked to adverse 

psychological outcomes, including loneliness, emotional distress, and depressive symptoms (Keles, 

Grealish, & Leamy, 2024). Increased screen time, particularly through smartphones and social media 

platforms, is closely associated with the emergence of social media dependency and the Fear of Missing 

Out (FoMO), a phenomenon that may compromise adolescents’ social adjustment and academic 

engagement (Przybylski et al., 2013). Accordingly, adopting a balanced and mindful approach to digital 

media use is considered essential for supporting individual well-being and academic functioning. 

In the digital era, as social media occupies an ever-increasing role in daily life, individuals may 

experience adverse psychological, social, and academic consequences. The Fear of Missing Out (FoMO) 

refers to a pervasive anxiety arising from the belief that others are experiencing more rewarding events 

or gaining superior information (JWT Marketing Communications, 2012). At its core, FoMO involves 

a perceived necessity for constant online connectivity to avoid potential social exclusion (Przybylski et 

al., 2013). Aytar (2019) identifies key indicators of FoMO, including a compulsive need to remain 

digitally connected, frequent monitoring of online updates, and emotional discomfort when expected 

social feedback, such as likes or messages, is not received. These behaviors reflect an ongoing concern 

about missing social interactions rather than isolated technology use. Supporting the prevalence of this 

phenomenon, Zhang, Li, and Yu (2021) reported that approximately 66% of individuals experience 

FoMO, with these feelings intensifying particularly during late-night hours and weekends. 

To explain the underlying psychological mechanisms of the Fear of Missing Out (FoMO), 

researchers have frequently drawn on Self Determination Theory (SDT) (Deci & Ryan, 1985; Elhai et 

al., 2018). SDT emphasizes individuals’ basic psychological needs, particularly the need for relatedness, 

which refers to feeling socially connected and valued. When this need is insufficiently satisfied, feelings 

of social alienation frequently result in elevated levels of interpersonal anxiety among adolescents, 

thereby increasing FoMO levels (Przybylski et al., 2013). From this perspective, FoMO can be 

interpreted as a response to unmet relatedness needs within digital social environments. Although some 

studies suggest that gender may influence FoMO experiences due to differences in social orientation 

(Kashdan et al., 2009; Alt, 2015), empirical findings remain inconsistent, with FoMO sometimes 
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reported as more prevalent among males (Przybylski et al., 2013). These inconsistencies indicate that 

FoMO is shaped by broader psychological needs rather than gender alone. 

The psychological impact of FoMO on individuals can be profound, as it is associated with 

heightened anxiety and maladaptive emotional responses such as jealousy and perceived social 

exclusion (Beyens, Frison, & Eggermont, 2016). Increased FoMO is often a precursor to a range of 

diverse adverse mental states, including loneliness, emotional distress, depression, and chronic stress, 

ultimately contributing to lower life satisfaction (Dhir et al., 2018). As FoMO reinforces a persistent 

need for social validation and constant connectivity, individuals may gradually disengage from authentic 

social interactions, which can negatively affect overall psychological well-being. Accordingly, the 

literature emphasizes the importance of addressing FoMO to mitigate its adverse effects and to protect 

individuals’ quality of life (Lee, 2021; Kaçik & Acar, 2020). 

From a behavioral perspective, FoMO creates a perceived compulsion to remain constantly 

connected, often leading individuals to compromise their daily responsibilities. Research indicates that 

this persistent connectivity pressure is associated with academic procrastination and diminished 

academic performance, particularly among adolescents (Alt, 2015). Furthermore, Kırık, Arslan, 

Çetinkaya, and Gül (2015) argue that excessive and unregulated social media use undermines academic 

achievement and weakens time management skills. Accordingly, FoMO and social media addiction may 

be regarded as salient developmental risk factors contributing to adolescents’ academic and 

psychological difficulties. 

One of the primary academic consequences of FoMO is an increased tendency toward academic 

procrastination. Procrastination is widely conceptualized as a multifaceted construct involving 

cognitive, affective, and behavioral components, rather than merely a problem of poor time management 

(Solomon & Rothblum, 1984). Early psychoanalytic perspectives framed procrastination as an 

avoidance behavior (as cited in Birner, 1993), while later approaches emphasized the roles of parental 

expectations (Burka & Yuen, 1983), behavioral reinforcement (Ferrari, Jonhson, & McCown, 1995), 

and diminished self-efficacy (Bandura, 1997). Drawing on these perspectives, academic procrastination 

is characterized by the voluntary postponement of academic duties and is consistently associated with 

reduced student achievement (Balkıs, 2006; Aydoğan & Özbay, 2012; Steel, 2007). 
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Figure 1. Key adverse outcomes of academic procrastination 

Note. Developed based on the empirical findings of Christanti and Anwar (2019), Wicaksono (2017), Bu et al. (2021), and Patrzek et al. (2015). 
 

Consistent with the literature summarized above, Figure 1 presents a conceptual overview of the 

key adverse outcomes associated with academic procrastination. Rather than resulting solely from 

inefficient scheduling, academic procrastination reflects underlying motivational difficulties (Aydoğan 

& Özbay, 2012). Empirical evidence indicates that it is linked to heightened stress and anxiety, reduced 

self-motivation, diminished academic self-worth and performance, and decreased effectiveness in 

teaching and learning processes (Wicaksono, 2017; Christanti & Anwar, 2019; Bu et al., 2021; Rahayu 

et al., 2024). In addition, academic procrastination has been associated with unethical academic 

behaviors, including cheating, improper citation, plagiarism, and data fabrication (Patrzek et al., 2015). 

Taken together, these findings demonstrate that academic procrastination constitutes a multifaceted risk 

factor that undermines students’ academic potential, underscoring the need for empirical studies that 

identify its antecedents and informing effective preventive interventions (Goroshit, 2018). 

The literature includes an expanding volume of studies examining the relationships among FoMO, 

social media addiction, and academic procrastination. Empirical findings indicate that FoMO is 

associated with increased internet dependency, academic burnout, and procrastination tendencies 

(Manap et al., 2024; Barry, 2023; Wang et al., 2019). However, the nature of this relationship appears 

to be complex and context-dependent, as some studies report indirect or mediated effects through 

variables such as cognitive failure, sensation seeking, self-control, and parenting styles (Li & Ye, 2022; 

Putri & Dewi, 2023), while others fail to identify a direct association between FoMO and academic 

outcomes (Ozer, 2020). These mixed findings suggest that FoMO does not operate as a uniform 

predictor of academic procrastination, but rather interacts with developmental, psychological, and 

contextual factors. 



Başhan, Kuru & Metli  / Program ve Öğretimde Pedagojik Perspektifler Dergisi /  
Journal of Pedagogical Perspectives in Curriculum and Instruction, 2026, Vol. 1 (1), 1-22 

5 

 

Despite the growing body of research on FoMO, social media use, and academic procrastination, 

empirical studies specifically examining the direct relationship between FoMO and academic 

procrastination among high school students remain limited. This gap is particularly noteworthy given 

that recent reviews emphasize the need for clearer conceptualization and population-specific evidence 

regarding the relationship between FoMO, digital technology use, and academic functioning, especially 

among adolescents (Groenestein et al., 2024). Moreover, the transition through teenage years serves as 

a pivotal phase where an acute awareness of one’s social standing and a deep-seated immersion in virtual 

spaces become central to the adolescent experience, which may shape both FoMO experiences and 

procrastination tendencies in ways that differ from those observed in older populations. Accordingly, 

further research is needed to clarify how FoMO relates to academic procrastination within the high 

school context, while also considering demographic and institutional variables that may influence this 

relationship. 

In alignment with this theoretical perspective, the present inquiry is structured around the 

following specific research questions: 

1. To what extent do high school students experience Fear of Missing Out (FoMO)? 

2. To what extent do students' FoMO levels fluctuate when analyzed in relation to their gender, 

academic grade, and the category of high school they attend? 

3. To what degree do high school students exhibit academic procrastination behaviors? 

4. Do academic procrastination behaviors among high school students vary by gender, 

institutional category, and year of study? 

5. Does a statistically significant relationship exist between the Fear of Missing Out (FoMO) and 

levels of academic procrastination? 

MATERIALS and METHODS 

Method 

Employing a correlational research design, this inquiry focuses on examining the associative links 

between social media-induced FoMO and the procrastinatory tendencies of high school students, while 

accounting for various demographic factors. A correlational research framework was adopted to 

evaluate the interconnectedness of the selected variables. In this descriptive approach, the researcher 

refrains from exercising direct control or influence over the subjects, focusing instead on identifying 

existing patterns of relationship (Büyüköztürk et al., 2013; Creswell, 2002). The main goal of this 

framework is to evaluate the extent and nature of statistical associations existing between various 

constructs, facilitating a deeper understanding of how these elements interact within the proposed model 

(Karasar, 2019). 
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Study Sample 

The research population comprises all high school students currently registered in Türkiye. 

However, as attaining such a broad target population is practically infeasible (Büyüköztürk et al., 2013), 

the accessible population is restricted to high school students in Çanakkale city centre, situated in the 

western region of Türkiye. A total of 450 students were selected through stratified sampling from diverse 

school environments. The strata were created based on the official high school categories defined by the 

Ministry of National Education in the central district of Çanakkale (AHS, SSHS, SHS, VTAHS, IHHS). 

A proportional stratified sampling approach was used by considering the total number of students in 

each school type, and the number of participants selected from each stratum reflected its proportion 

within the population. In accordance with the permission obtained from the Provincial Directorate of 

National Education, at least one public school representative of each school type was included in the 

sample, and the schools were selected based on administrative accessibility and institutional approval. 

This procedure ensured that the sample accurately represented both the distribution of school types and 

the student populations within them. This method ensures that the research sample maintains the 

structural integrity of the population, allowing for a balanced analysis across all identified subgroups 

(Büyüköztürk et al., 2013). 

Table 1. Distribution of articles by country 

 

 

 

 

 

 

 

 

 

Note: AHS: Anatolian High School; SSHS: Social Sciences High School; SHS: Science high School; VTAHS: Vocational and Technical Anatolian High 
School; IHHS: Imam Hatip High School. 

Table 1 illustrates the distribution of participants across various demographic variables, providing 

a frequency and percentage-based overview of the study group’s composition. 

Instruments and Procedures 

The data collection process was conducted by the researchers during the 2024–2025 academic 

year. Data were gathered using online survey tools, allowing participants to complete the questionnaires 

  f % 

Gender Female 217 48 

Male 233 52 

Grade 

Level 

9 130 26 

10 104 24 

11 98 23 

12 118 27 

School 

Type 

AHS 90 20 

SSHS 79 17 

SHS 93 21 

VTAHS 95 21 

IHHS 93 21 

Total  450 100 
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voluntarily in a digital environment. The online format facilitated access to studednts from different 

school types and ensured standardized administration conditions. Anonymity and voluntary consent 

were the foundational principles shared with the students, who were briefed on the research’s aims 

before any data collection took place. Participation was based on informed consent, and no identifying 

personal information was collected. 

The data collection process involved the administration of a demographic form alongside two 

validated psychological measures: Çakıcı's (2003) Academic Procrastination Scale and the social media-

focused FoMO scale, which was adapted for the Turkish context by Çelik and Özkara (2022). Measuring 

both personal and social FoMO through 9 items, this 7-point Likert type instrument provides a total 

score range of 9 to 63. Although Çelik and Özkara (2022) suggest that the scale can be evaluated either 

through sub-dimensions or total scores, the current study utilized the total FoMO score as the primary 

unit of analysis. Internal consistency for the scale was confirmed by Cronbach’s alpha values of .85 for 

the personal sub-dimension, .85 for the social sub-dimension, and .89 for the entire instrument, 

indicating strong reliability. (Çelik & Özkara, 2022). 

This 19-item Academic Procrastination Scale (Çakıcı, 2003) utilizes a 5-point Likert format and 

includes 12 inverse and 7 regular items, where total scores (ranging from 19 to 95) correlate positively 

with the level of procrastination. The scale's psychometric strength was evidenced by an overall 

Cronbach’s alpha of .92, indicating excellent internal consistency. 

Data Analysis 

Statistical processing of the gathered information was conducted through the SPSS software 

package. The raw data underwent an initial screening phase focused on detecting extreme values and 

verified that the distribution met the necessary normality assumptions. Prior to conducting the analyses, 

the dataset was examined for the presence of outliers. Using the ±3 z score criterion, a total of 7 

observations were identified as extreme values and subsequently removed from the dataset. Comparative 

checks were performed before and after the exclusion of these observations, and no meaningful 

differences were observed in the distributional characteristics, mean scores, or the results of the 

parametric tests. Therefore, the removal of outliers did not affect the overall interpretation of the 

findings, and the cleaned dataset was used for all subsequent analyses. 

Normality assumptions for the social media FoMO and Academic Procrastination instruments 

were verified through an assessment of distributional indices. Skewness and kurtosis values for all 

variables remained between the thresholds of -1.0 and +1.0; thus, the dataset was deemed suitable for 

parametric analysis, aligning with the normality criteria established by Hair et al. (2013). Descriptive 

statistics were then computed for demographic variables, including frequencies and percentages. The 

statistical significance of differences between various cohorts was examined through independent 

samples t-tests and one-way ANOVA procedures, conducted as part of the broader parametric analysis 
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framework. Beyond the post hoc comparisons necessitated by significant ANOVA findings, the 

interrelationship between digital FoMO and academic procrastination was evaluated using Pearson’s r 

to indicate the precise strength of their correlation. 

RESULTS 

This chapter delineates the empirical findings obtained from the data processing stage, utilizing 

structured tables to highlight key statistical trends. 

Findings Regarding the First Research Question 

Table 2. Descriptive statistics of high schoold students’ FoMO levels 

 

 

N Min. Max. X SD 

FoMO 

FoMO 

 

450 9 44 20.57 8.3 

 

Based on the results presented in Table 2, high school students attained an average score of 20.57 

on the Social Media Fear of Missing Out (FoMO) Scale. Given that the scale yields scores ranging from 

9 to 63, this finding indicates that high school students manifest a low propensity for FoMO related to 

social media. 

Findings Regarding the Second Research Question 

The second area of inquiry in this study was defined as follows: To what extent do students' FoMO 

levels fluctuate when analyzed in relation to their gender, academic grade, and the category of high 

school they attend? Tables 3, 4, and 5 detail the outcomes of the independent samples t-test and one-

way ANOVA performed to explore the variables associated with this research question. 

Table 3. Comparison of students’ FoMO scores by gender 

  Gender n X S.d t df p 

 

FoMO 

 

Female 217 22.44 8.696 

4.651 432 .000 

Male 233 18.82 7.710 

 

Table 3 presents the comparison of high school students’ FoMO levels according to gender. 

Accordingly, a statistically significant disparity was observed between the mean FoMO scores of female 

students (X = 22.44, SD = 8.69) and male students (X = 18.82, SD = 7.71) representing a moderate 

effect (Cohen’s d = 0.44). [t(432) = 4.651; p < .05]. 
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Table 4. Comparison of students’ FoMO scores by grade level 

  Source of Variance SS df MS F p 

FoMO 

Between Groups 274.842 3 91.614 

1.305 .272 Within Groups 31317.658 446 70.219 

Total 31592.500 449  

 

As shown in Table 4, no statistically significant differences were observed among high school 

students’ FoMO levels across grade levels (F(3–446) = 1.305; p > .05; η² = .009.). 

Table 5. Comparison of students’ FoMO scores by school type 

 
 Source of Variance SS df MS F p Diff.* 

FoMO 

Between Groups  1091.801 4 272.950 

3.982 .003 

1-2 

2-4 Within Groups 30500.699 445 68.541 

Total 31592.500 449  
*1: Anatolian High School, 2: Social Sciences High School, 3: Science High School, 4: Vocational and Technical High School, 5: Imam Hatip High 
School 

As presented in Table 5, high school students’ Fear of Missing Out (FoMO) levels related to 

social media vary significantly by type of high school (F(4–445) = 3.982; p < .05; η² = .035). Initial 

evaluations using Levene’s test revealed a significant disparity in group variances (F = 3.471, p < .05), 

suggesting that the requirement for homogeneity was not met. Consequently, to account for these 

unequal variances, the Games–Howell procedure was selected for post hoc comparisons. Post hoc 

analyses using the Games–Howell procedure revealed a statistically significant difference between 

students attending Anatolian High Schools (X = 19.17, SD = 7.3) and those attending Social Sciences 

High Schools (X = 23.62, SD = 9.5), favoring the latter group (p < .05). Likewise, a significant difference 

was observed between students attending SSHS (X = 23.62, SD = 9.5) and those attending VTAHS (X 

= 19.41, SD = 7.1) (p < .05). 

Findings Regarding the Third Research Question 

The third research question of the study was formulated as follows: To what degree do high school 

students exhibit academic procrastination behaviors? Data on the descriptive characteristics associated 

with this question are presented in Table 6. 

Table 6. Statistical overview of high school students’ academic procrastination scores 

 N Min. Max. X SD 

Academic Procrastination 450 38 74 55.31 7.5 
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According to the statistical summary provided in Table 6, high school students’ mean score on 

the Academic Procrastination Scale was X = 55.31. Given that the scale yields scores ranging from 19 

to 95, the data demonstrates a moderate prevalence of academic procrastination among the participants. 

Findings Regarding the Fourth Research Question 

The research question of the study was formulated as follows: Do academic procrastination 

behaviors among high school students vary by gender, institutional category, and year of study? The 

independent samples t-test and ANOVA results concerning these variables are detailed in Tables 7, 8, 

and 9, respectively. 

Table 7. Comparison of students’ academic procrastination scores by gender 

  Gender n X S.d t df p 

 

Academic Procrastination 

 

Female 217 54.71 7.317 

-1.646 448 .101 

Male 233 55.87 7.635 

 

Table 7 displays the examination of high school students’ academic procrastination behaviors by 

gender. The findings reveal that no statistically significant variation exists among the average academic 

procrastination scores of female students (X = 54.71) and male students (X = 55.87) [t(448) = −1.646; p 

> .05; d = .16]. 

Table 8. Comparison of students’ academic procrastination scores by grade level 

  Source of Variance SS df MS F p 

Academic Procrastination 

Between Groups 307.017 3 102.339 

1.831 .141 Within Groups 24932.663 446 55.903 

Total 25239.680 449  

 

An evaluation of Table 8 suggests a lack of statistically meaningful variation in academic 

procrastination scores when categorized by grade level, with all cohorts exhibiting similar behavioral 

patterns. (F(3–446) = 1.831; p > .05; η² = .012). 

Table 9. Comparison of students’ academic procrastination scores by school type 

  Source of Variance SS df MS F p 

Academic Procrastination 

Between Groups 418.652 4 104.663 

1.876 .113 Within Groups 24821.028 445 55.778 

Total 25239.680 449  
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An evaluation of Table 9 suggests that there is no statistically significant difference in academic 

procrastination scores across school types, (F(4–445) = 1.876; p > .05; η² = .017). 

Findings Regarding the Fifth Research Question 

The fifth research question of the study was formulated as follows: Does a statistically significant 

relationship exist between the Fear of Missing Out (FoMO) and levels of academic procrastination? The 

Pearson correlation coefficients concerning this relationship are presented in Table 10. 

Table 10. Correlation between FoMO levels and academic procrastination behaviors 

 Academic Procrastination 

FoMO 0.233** 

**:0.01 (statistically significant) 
 

Table 10 displays statistically significant yet weak positive links emerged from the Pearson 

analysis, confirming that FoMO and academic procrastination are interconnected constructs within the 

high school cohort, r(448) = .23, p < .01, 95% CI [.14, .32]. This result indicates that FoMO and 

academic procrastination share approximately 5% common variance (r² = .05). 

DISCUSSION 

By aligning the study’s results with established scholarly work, this section offers a critical 

analysis of how social media-induced FoMO influences academic procrastination among high school 

learners. The discussion draws on existing empirical evidence to contextualize the variations found in 

procrastination behaviors according to different variables. 

Regarding the first objective of the study, the findings indicate that high school students 

experience Fear of Missing Out (FoMO) at a relatively low level. Although FoMO research spans a 

wide age range, existing studies have largely concentrated on undergraduate populations, resulting in 

limited empirical evidence concerning adolescents in secondary education (Groenestein et al., 2024). In 

contrast to the moderate FoMO levels frequently reported among university students (Hoşgör et al., 

2017), the lower levels observed in the present study may reflect the more structured academic and 

social environments of high schools, which potentially constrain constant digital monitoring and reduce 

the autonomy driven pressures characteristic of higher education contexts. From a contextual 

perspective, this finding may also suggest that high school students’ digital engagement is more 

externally regulated by school routines, parental monitoring, and institutional expectations, which may 

buffer against the continuous connectivity pressure commonly observed in university settings. 

Accordingly, this result underscores the importance of extending FoMO research to younger populations 

to better capture its developmental and contextual dimensions. 

When demographic variables were considered, FoMO levels displayed selective sensitivity rather 

than uniform variation. Consistent with some prior studies, female students reported significantly higher 

FoMO scores than their male counterparts (Balcı & Bal, 2022; Beyens et al., 2016; Kartol & Peker, 
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2020; Özdemir, 2024; Sarıtaş, Balcı, & Solak, 2024); however, the broader literature remains 

inconclusive, as several studies have reported no gender based differences (Ciritbeyi, 2024; Arslan, 

2024; Ünübol & Sayar, 2020; Coşkun & Karayağız Muslu, 2019; Hoşgör et al., 2017), and others have 

even suggested higher FoMO levels among males (Przybylski et al., 2013). From an interpretive 

standpoint, these inconsistencies indicate that observed gender differences should not be viewed as 

inherent or deterministic, but rather as reflections of socially patterned digital behaviors and interaction 

norms during adolescence. In this respect, males’ greater tendency to use digital platforms for initiating 

new interactions and females’ more frequent use of these platforms to maintain existing relationships 

(Mazman & Usluel, 2011; Herring & Kapidzic, 2015) may partially account for the variability in 

reported FoMO levels. From a developmental perspective, adolescence is marked by heightened needs 

for social recognition and belonging, and digital platforms play a central role in identity formation during 

this period (Güney & Taştepe, 2020; Oberst et al., 2017), which may explain why FoMO emerges as a 

shared psychosocial experience across genders despite observed mean differences. 

In contrast, FoMO levels did not differ significantly across grade levels, aligning with the limited 

body of research suggesting that age or academic progression alone may not be a decisive determinant 

of FoMO (Al Nasah & Shadid, 2024). While some studies have reported grade specific variations in 

both high school and university settings (Taş, 2022; Çınar & Mutlu, 2018), the absence of such 

differences in the present study supports the view that FoMO is more strongly rooted in individual 

psychological needs and contextual factors than in chronological age (Przybylski et al., 2013). This 

finding may suggest that FoMO represents a relatively stable psychosocial experience throughout the 

high school years, rather than a phenomenon that systematically intensifies or diminishes in parallel 

with grade progression. School type, however, emerged as a meaningful contextual variable, with 

students attending Social Sciences High Schools (SSHS) reporting significantly higher FoMO levels 

than those in AHS and VTAHS. This finding contrasts with several recent studies reporting non 

significant institutional differences (Arslan, 2024; Özdemir, 2024; Taş, 2022), yet it resonates with 

evidence suggesting that educational contexts emphasizing social engagement and current affairs may 

intensify sensitivity to digital connectedness (Çapuk, 2025). From an interpretive perspective, the higher 

FoMO levels observed among SSHS students may reflect an academic and social climate that places 

greater emphasis on social awareness, interpersonal engagement, and current events, potentially 

amplifying students’ sensitivity to digital social cues.  

The empirical data demonstrates a moderate prevalence of academic procrastination among the 

sampled learners, suggesting that academic procrastination is a common but not extreme phenomenon. 

This finding is broadly congruent with existing literature reporting similar moderate trends in secondary 

education (Demir, 2024; Kamas, 2024; Çetin, 2016). Comparable results have been observed in both 

high school and university populations (Ozer, 2009; Çayir, 2024), although some studies have reported 

higher levels of procrastination (Gürültü & Deniz, 2017), while others have identified relatively low 
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levels in higher education settings (Rahayu et al., 2024). Taken together, these findings suggest that 

academic procrastination is best understood not as a pathological deviation, but as a situationally 

moderated and developmentally common behavior during adolescence. From an interpretive 

perspective, the persistence of moderate procrastination levels across diverse samples may reflect a 

dynamic interplay between individual characteristics (e.g., motivation and self-regulation) and 

contextual demands, rendering single-factor explanations insufficient for capturing its multifaceted 

nature. Accordingly, the relative empirical consistency in moderate prevalence rates underscores the 

importance of developing awareness-based and preventive intervention programs aimed at 

strengthening students’ self-regulatory capacities rather than treating procrastination as an isolated 

behavioral deficit. 

With respect to demographic variables, academic procrastination behaviors displayed a notable 

invariance across gender, grade level, and school type, suggesting that these structural characteristics 

exert limited explanatory power. The absence of a significant gender effect aligns with wide array of 

empirical evidence indicating that gender is not a decisive predictor of academic procrastination 

(Klassen & Kuzucu, 2009; Ak Yıldız, 2024; Demirel, 2024), despite some studies reporting higher 

tendencies among males (Gürültü, 2016; Arslan, 2013). From a conceptual standpoint, these 

inconsistencies reinforce the view that procrastination is not rooted in gender itself, but rather reflects 

broader individual differences in motivation, self-regulatory skills, and environmental influences (Özer, 

2009; Demir, 2024). Similarly, the lack of grade-level differences corresponds with findings reported 

by Ak Yıldız (2024), Kara & Yıldıran (2020), and Yiğit & Dilmaç (2011), even though other studies 

have identified grade-specific fluctuations (Çetin, 2016; Ekinci, 2011; Kamas, 2024). This pattern may 

indicate that academic procrastination represents a relatively stable behavioral tendency throughout the 

high school years, shaped more by enduring psychosocial and contextual factors than by academic 

seniority alone. 

In parallel, academic procrastination did not vary significantly across school types, despite minor 

descriptive differences. Although previous studies have reported school type based variations in 

academic procrastination (Ekinci, 2011; Kamas, 2024; Akdemir, 2013), the absence of statistically 

significant differences in the present study may reflect shared structural and contextual pressures within 

the Turkish secondary education system, such as the centralized examination framework and 

standardized academic expectations. These systemic similarities may limit the influence of institutional 

characteristics, leading to relatively homogeneous academic stressors and coping behaviors among 

students across different school types (Akdemir, 2013). Consequently, these findings suggest that 

interventions targeting academic procrastination may be more effective when designed at a system wide 

or skill based level rather than being tailored exclusively to specific school categories. 

Digital-age issues, specifically social media dependency and the Fear of Missing Out (FoMO), 

have emerged as focal points of intensive academic inquiry over the past decade (Shuvo, 2024). The 
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current study identifies a statistically significant, albeit weak, positive correlation between high school 

students’ FoMO levels and their academic procrastination behaviors. Although the strength of this 

association is modest, it nonetheless indicates that FoMO functions as a meaningful, albeit limited, risk 

factor within adolescents’ academic self-regulation processes. This suggests that as students’ anxiety 

regarding missed social opportunities intensifies, their likelihood of engaging in academic 

procrastination similarly increases. From an interpretive perspective, this relationship may reflect the 

way persistent connectivity concerns divert attentional and motivational resources away from academic 

tasks, thereby increasing susceptibility to delay behaviors. 

A review of the literature offers multifaceted insights into this dynamic. Manap et al. (2024) 

highlight a predictive pathway between social media-driven FoMO and procrastinatory habits, noting 

that internet addiction acts as an aggravating factor that strengthens this association. This line of 

evidence suggests that FoMO may indirectly undermine time management and task prioritization skills, 

rendering students more vulnerable to postponing academic responsibilities. Furthermore, Wang et al. 

(2019) discuss how sensation-seeking traits exacerbate smartphone addiction and trigger 

procrastination, with FoMO serving as a key mediating variable in this process. Additionally, the 

interplay between FoMO, self-control, and parenting styles has been shown to influence procrastination 

levels (Putri & Dewi, 2023). Taken together, these findings indicate that the impact of FoMO on 

academic behavior should not be interpreted in isolation, but rather as part of a broader network of 

internal self-regulatory mechanisms and external contextual influences that jointly shape adolescents’ 

academic functioning. 

CONCLUSION and RECOMMENDATIONS 

The results of this study reinforce the theoretical connection between social media-induced FoMO 

and academic procrastination, contributing to the field through a direct assessment of these dynamics 

among participants in high schools. Consequently, the observed weak correlation suggests that while 

FoMO exerts a limited direct influence on academic procrastination, it remains a factor that warrants 

scholarly attention. These results imply that FoMO may not be a dominant predictor in isolation; rather, 

its impact is likely mediated and shaped by a nuanced interplay of internal self-regulatory mechanisms 

(e.g., self-control and self-regulation) and external environmental pressures (e.g., parenting styles, social 

media, and smartphone addiction). Therefore, addressing academic procrastination requires a holistic 

perspective that integrates digital anxieties like FoMO within the broader framework of a student's 

psychological and social ecosystem. 

Limitations of the Study 

Despite its contributions, the present study has several limitations that should be acknowledged 

when interpreting the findings. First, the sample was drawn from high school students in a single city, 

which may limit the generalizability of the results to adolescents in different geographical, cultural, or 
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socio‑economic contexts. Therefore, the findings should be interpreted as reflecting a specific 

educational and regional setting rather than the entire high school population. Second, the study 

employed a cross‑sectional research design, which precludes causal interpretations of the relationships 

identified between Fear of Missing Out (FoMO) and academic procrastination. While significant 

associations were observed, longitudinal designs would be necessary to clarify the directionality and 

developmental dynamics of these relationships over time. Third, the reliance on participants' self-

perceptions introduces a potential for inaccurate reporting, particularly as individuals may 

subconsciously align their answers with prevailing social norms or expectations. Although the 

instruments used demonstrated strong psychometric properties, future research could benefit from 

incorporating multi‑method approaches, including behavioral indicators or qualitative data. Finally, the 

present study focused on FoMO and academic procrastination without directly examining other 

potentially influential variables, such as smartphone addiction, academic stress, parenting styles, or 

self‑regulation skills. Integrating these dimensions into subsequent inquiries would facilitate a more 

nuanced exploration of the hidden drivers that shape the procrastinatory habits of today's youth.. 

Future Research Directions 

To further augment the contemporary discourse in this field, the study puts forward several 

methodological and conceptual pathways for future scholarly exploration. First, given the scarcity of 

data regarding FoMO levels in secondary education and the lack of consensus on gender-based 

differences, further interpretive and qualitative studies are needed to explore these phenomena beyond 

mere demographic variables. Although no significant variance was found across grade levels, 

conducting research in diverse geographical locations and employing longitudinal designs would be 

instrumental in understanding how FoMO and academic procrastination evolve from high school 

through university years. Moreover, the higher FoMO levels observed in Social Sciences High Schools, 

alongside the descriptive (though not statistically significant) differences in Vocational and Science 

High Schools, warrant further investigation. Future studies should employ qualitative methodologies to 

uncover the underlying socio-cultural and academic factors driving these institutional disparities. 

Ultimately, identifying the mediating roles of self-regulation and gender-based socialization remains 

crucial for a more comprehensive understanding of how digital anxieties translate into specific 

procrastinatory behaviors. 

Regarding practical applications, it is recommended that educators and school counselors develop 

proactive interventions to mitigate the impact of digital anxieties on academic life. Since Social Sciences 

High School students exhibited higher FoMO levels, specialized guidance programs focusing on 

conscious social media consumption should be prioritized in these institutions. Furthermore, given that 

academic procrastination persists at a moderate level regardless of gender or grade, schools should 

implement comprehensive time management and self-regulation workshops. These initiatives should 

adopt a holistic approach by involving families in counseling sessions to address motivational issues 
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and enhance students’ organizational capacities. Ultimately, schools should conduct awareness-raising 

activities to help students recognize the negative effects of FoMO on their academic performance and 

provide them with concrete strategies to minimize digital distractions, thereby fostering a more focused 

and productive learning environment. 

Additional Declaration 

Acknowledgment 

This study was presented at the regional finals of the TÜBİTAK High School Students Research 

Projects Competition in 2025 under the application number 1689B012504098. 

Author Contributions 

In this study, the contribution of the authors was equal; both authors contributed equally to the 

development of the research idea, data analysis, writing and proofreading stages. 

Funding 

This study was not funded by any institution or organization. 

Responsible Artificial Intelligence Statement 

In this study, artificial intelligence tool Grammarly was utilized for language editing and linguistic 

refinement. We declare that we, as the authors, take full responsibility for the problems that may arise 

from the content produced by artificial intelligence. 

Conflicts of Interest  

The authors declare that there are no conflicts of interest related to the publication of this study. 

Ethics Approval  

In all processes of this study, the principles of Pen Academic Publishing Research Ethics Policy 

were followed.  

The study received all required legal permissions in accordance with the Research Application 

Permissions Circular (2024/41) of the Ministry of National Education, under the Research Permission 

Application No .2024.006574.01, which authorized the implementation and data collection procedures 

of the research. 

REFERENCES 

Akdemir, T. N. (2013). İlköğretim öğrencilerinin Facebook tutumları ile akademik erteleme davranışları ve 

akademik başarıları arasındaki ilişkilerin incelenmesi. [To investigate the relationship between the 

attitudes of secondary school students towards Facebook and tendencies towards academic 

procrastination and academic achievement].  (Publication No. 349965) [Master’s thesis, Marmara 

University]. Council of Higher Education National Thesis Center.  



Başhan, Kuru & Metli  / Program ve Öğretimde Pedagojik Perspektifler Dergisi /  
Journal of Pedagogical Perspectives in Curriculum and Instruction, 2026, Vol. 1 (1), 1-22 

17 

 

Ak Yıldız, E. (2024). Lise öğrencilerinde akademik erteleme davranışı ile duygu düzenleme becerileri 

arasındaki ilişkinin incelenmesi. [Investigation of the relationship between academic procrastination 

behavior and emotion regulation skills in high school students]. (Publication No. 874017) [Master’s 

thesis, Sakarya University]. Council of Higher Education National Thesis Center. 

Al-Nasah, M., & Shadid, Y. (2024). Fear of missing out on social media platforms and its relationship to 

self-esteem among adolescents in Jordan. Journal of Social Studies Education Research, 15(1), 119-

148. 

Alt, D. (2015). College students’ academic motivation, media engagement and fear of missing out. 

Computers in Human Behavior, 49, 111–119. https://doi.org/10.1016/j.chb.2015.02.057 

Arslan, A. (2024). Lise öğrencilerinin sosyal medya bağimliliği ve yalnizliklari arasindaki ilişkide 

gelişmeleri kaçirma korkusunun (fomo) araci rolü [The mediating role of fomo in the relationship 

between high school students' social media addictions and their loneliness]. (Master's thesis, 

Necmettin Erbakan University. 

Arslan, A. (2013). Lise öğrencilerinin akademik erteleme davranışlarının karar verme stilleri ile ilişkisi. 

[The relationship between the academic procrastination behaviours and decision-making styles of 

high school students]. (Publication No. 357656) [Master’s thesis, Gaziantep University]. Council of 

Higher Education National Thesis Center.  

Aydoğan, D., & Özbay, Y. (2012). Akademik erteleme davranışının benlik saygısı, durumluluk kaygı, öz-

yeterlilik açısından açıklanabilirliğinin incelenmesi. [Explanation of academic procrastination from 

self-esteem, state anxiety, self-efficacy]. Pegem Eğitim ve Öğretim Dergisi, 2(3), 1-9. 

https://izlik.org/JA97CG45WG 

Aytar, O. (2019). Dijital çağ örgütlerinde güncel yönetim konuları. [Current management issues in digital-

age organizations]. Genel Satış Pazarlama ve Yayınevi. 

Balcı, Ş., & Bal, E. (2022). Gelişmeleri kaçırma korkusu (FoMO) ile akıllı telefon bağımlılığı ilişkisinde 

kullanım süresinin aracılık rolü. [The mediating role of duration of use in the relationship between 

fear of missing out (FoMO) and smartphone addiction]. Medeniyet ve Toplum Dergisi, 6(2), 103-120. 

https://izlik.org/JA46PW77ZK 

Balkıs, M. (2006). Öğretmen adaylarının davranışlarındaki erteleme eğiliminin, düşünme ve karar verme 

tarzları ile ilişkisi. [The relationships between student teachers' procrastination behaviors and 

thinking styles and decision making styles]. (Publication No. 189853) [PhD dissertation, Dokuz Eylül 

University]. Council of Higher Education National Thesis Center. 

Bandura, A. (1997). Self-efficacy: The exercise of control. Freeman. 

Barry, M. (2023). The influence of fear of missing out (fomo) on academic burnout: Mediating role of social 

media and moderating role of age and gender. [Master’s thesis]. Islamic Unıversity of Technology. 

Beyens, I., Frison, E., & Eggermont, S. (2016). “I don’t want to miss a thing”: Adolescents’ fear of missing 

out and its relationship to adolescents’ social needs, Facebook use, and Facebook related stress. 

Computers in Human Behavior, 64, 1–8. https://doi.org/10.1016/j.chb.2016.05.083 

Birner, L. (1993). Procrastination: Its role in transference and countertransference. Psychoanalytic Review, 

80, 541-558. 

Bu, X., Wu, L., & Wang, H. (2021). Impact of college students’ academic procrastination on subjective well-

being. Social Behavior and Personality: An International Journal, 49(7), 1– 13. 

https://doi.org/10.2224/sbp.9858 



Başhan, Kuru & Metli  / Program ve Öğretimde Pedagojik Perspektifler Dergisi /  
Journal of Pedagogical Perspectives in Curriculum and Instruction, 2026, Vol. 1 (1), 1-22 

18 

 

Burka, J. B., & Yuen, L. M. (1983). Procrastination: Why you do it what to do about it. Cambridge, MA: Da 

Capo Press. 

Büyüköztürk, Ş., Kılıç-Çakmak, E., Akgün, Ö. E., Karadeniz, Ş., & Demirel, F. (2013). Bilimsel araştırma 

yöntemleri [Scientific research methods] (15. baskı). Pegem Akademi. 

Christanti, Y. D., & Anwar, R. N. (2019). Relationship of academic procrastination with intelligence of 

milenial spiritual generation. Jurnal Pedagogik, 06(01), 31–65. 

Ciritbeyi, K. (2024). Sosyal medyada FOMO görünümleri: Üniversite öğrencileri üzerine bir saha 

araştırması. [FOMO views on social media: A field research on university students]. (Publication No. 

867400) [Master’s thesis, Necmettin Erbakan University]. Council of Higher Education National 

Thesis Center. 

Coşkun, S., & Karayağız Muslu, G. (2019). Investigation of problematic mobile phones use and fear of 

missing out (FoMO) level in adolescents. Community Mental Health Journal, 55, 1004-1014. 

https://doi.org/10.1007/s10597-019-00422-8 

Creswell, J. W. (2002). Educational research: Planning, conducting, and evaluating quantitative (Vol. 7). 

Prentice Hall Upper Saddle River, NJ. 

Çakıcı, D.Ç. (2003). Lise ve üniversite öğrencilerinde genel erteleme ve akademik erteleme davranışının 

incelenmesi [An Examination of the general procrastination behavior and academic procrastination 

behavior in high-school and university students]. [Master’s thesis, Ankara University]. Council of 

Higher Education National Thesis Center. 

Çapuk, H. (2025). An examination of university students’ fear of missing out (fomo) on social media: an 

analysis of different variables. İnönü Üniversitesi Sağlık Hizmetleri Meslek Yüksek Okulu Dergisi, 

13(2), 499-515. https://doi.org/10.33715/inonusaglik.1572132 

Çayir, E. (2024). Üniversite öğrencilerinin akademik öz yeterlik, üniversite mezuniyeti beklentileri ve 

akademik erteleme davranışlarının incelenmesi. [Analysis of academic self-efficacy, university 

graduation expectations and academic procrastination behaviors of the university students]. 

(Publication No. 860934) [Master’s thesis, Eskişehir Osmangazi University]. Council of Higher 

Education National Thesis Center. 

Çelik, F., & Özkara, B. Y. (2022). Gelişmeleri kaçırma korkusu (FoMO) ölçeği: Sosyal medya bağlamına 

uyarlanması ve psikometrik özelliklerinin sınanması. [Fear of Missing Out (FoMO) Scale: Adaptation 

to Social Media Context and Testing its Psychometric Properties]. Psikoloji Çalışmaları - Studies in 

Psychology, 42(1), 71-103. https://doi.org/10.26650/SP2021-838539 

Çetin, N. (2016). Lise öğrencilerinin akademik erteleme davranışlarının incelenmesi. [The investigation of 

procrastination of high school students] (Publication No. 456330) [Master’s thesis, Anadolu 

University]. Council of Higher Education National Thesis Center. 

Çınar, Ç. Y., & Mutlu, E. (2018). Üniversite öğrencilerinde sosyal ortamlarda gelişmeleri kaçirma 

korkusunun yordayicilari. [Predictors for fear of missing out in the social networks among university 

students] Current Addiction Research, 2(2), 47-53. https://doi.org/10.5455/car.105-1540197312 

Deci, E. L., & Ryan, R. M. (1985). Intrinsic motivation and self-determination in human behavior. New 

York, New York: Plenum Press. 

Demir, S. (2024). Lise öğrencilerinde akıllı telefon bağımlılığı ile akademik erteleme davranışı ve akademik 

öz yeterlilik arasındaki ilişkinin incelenmesi. [Examining the relationship between smartphone 

addiction and academic procrastination behavior and academic self-efficacy among high school 



Başhan, Kuru & Metli  / Program ve Öğretimde Pedagojik Perspektifler Dergisi /  
Journal of Pedagogical Perspectives in Curriculum and Instruction, 2026, Vol. 1 (1), 1-22 

19 

 

students]. (Publication No. 864180) [Master’s thesis, Uludağ University]. Council of Higher 

Education National Thesis Center. 

Demirel, E. (2024). Lise öğrencilerinde akademik erteleme ile akıllı telefon bağımlılığı ve anne baba 

tutumları arasındaki ilişkiler. [The relationships between academic procrastination, smartphone 

addiction, and parental attitudes in high school students]. (Publication No. 902760) [Master’s thesis, 

Sakarya University]. Council of Higher Education National Thesis Center. 

Dhir, A., Yossatorn, Y., Kaur, P., & Chen, S. (2018). Online social media fatigue and psychological 

wellbeing—A study of compulsive use, fear of missing out, fatigue, anxiety, and depression. 

International Journal of Information Management, 40, 141-152. 

https://doi.org/10.1016/j.ijinfomgt.2018.01.012 

Ekinci, E. (2011). Ortaöğretim öğrencilerinin akademik özyeterlik düzeyleri ve akademik erteleme 

davranışlarının öğrenilmiş çaresizlik düzeylerini yordama gücü. [The predictive role of academic self 

sufficiency and academic procrastination on learned helplessness behaviors levels of secondary 

students]. (Publication No. 296469) [Master’s thesis, Gaziosmanpaşa University]. Council of Higher 

Education National Thesis Center. 

Elhai, J. D., Levine, J. C., Alghraibeh, A. M., Alafnan, A. A., Aldraiweesh, A. A., & Hall, B. J. (2018). Fear 

of missing out: Testing relationships with negative affectivity, online social engagement, and 

problematic smartphone use. Computers in Human Behavior, 89, 289-298. 

https://doi.org/10.1016/j.chb.2018.08.020 

Ferrari, J. R., Jonhson, J. L., & McCown, W. G. (1995). Procrastination and task avoidance: Theory, 

research and treatment. New York: Plenum. 

Goroshit, M. (2018). Academic procrastination and academic performance: An initial basis for intervention. 

Journal of Prevention & Intervention in the Community, 46(2), 131–142. 

https://doi.org/10.1080/10852352.2016.1198157 

Griffiths, M. (2005). A “components” model of addiction within a biopsychosocial framework. Journal of 

Substance Use, 10(4), 191-197. 

Groenestein, E., Willemsen, L., Van Koningsbruggen, G., Ket, H., & Kerkhof, P. (2024). The relationship 

between fear of missing out, digital technology use, and psychological well-being: A scoping review 

of conceptual and empirical issues. PLoS ONE, 19(10). https://doi.org/10.1371/journal.pone.0308643. 

Gül, S. K., & Güneş, İ. D. (2009). Ergenlik dönemi sorunları ve şiddet. [Problems of Adolescence and 

Violence]. Sosyal Bilimler Dergisi, 11(1), 80. 

Güney, M., & Taştepe, T. (2020). Ergenlerde sosyal medya kullanımı ve sosyal medya bağımlılığı. [Social 

Media Usage and Social Media Addiction in Adolescents]. Ankara Sağlık Bilimleri Dergisi (ASBD), 

9(2), 183-190. https://doi.org/10.46971/ausbid.757713 

Gürültü, E. (2016). Lise öğrencilerinin sosyal medya bağımlılıkları ve akademik erteleme davranışları 

arasındaki ilişkinin incelenmesi [Investigation of the relation between high school students' social 

media addiction and academic procrastination behavior]. (Publication No. 445632) [Master’s thesis, 

Marmara University]. Council of Higher Education National Thesis Center. 

Gürültü, E., & Deniz, L. (2017). Lise öğrencilerinin akademik erteleme davranışları ve sosyal medya 

kullanımları arasındaki ilişkilerin incelenmesi. [High School Students’ Social Media Addiction].  

Journal of Human Sciences, 14(1), 772-788. https://doi.org/10.14687/jhs.v14i1.4322 

Hair, J. F., Black, W. C., Babin, B. J., Anderson, R. E., & Tatham, R. L. (2013). Multivariate data analysis. 

Pearson Education Limited. 



Başhan, Kuru & Metli  / Program ve Öğretimde Pedagojik Perspektifler Dergisi /  
Journal of Pedagogical Perspectives in Curriculum and Instruction, 2026, Vol. 1 (1), 1-22 

20 

 

Herring, S. C., & Kapidzic, S. (2015). Teens, gender, and self-presentation in social media. International 

Encyclopedia of Social and Behavioral Sciences, 146-152. http://dx.doi.org/10.1016/B978-0-08-

097086-8.64108-9 

Hoşgör, H., Koç Tütüncü, S., Gündüz Hoşgör, D., & Tandoğan, Ö. (2017). Üniversite öğrencileri arasında 

sosyal medyadaki gelişmeleri kaçırma korkusu yaygınlığının farklı değişkenler açısından incelenmesi. 

[Examination ın terms of different variables of prevalence of fear of missing out among college 

students]. International Journal of Academic Value Studies, 213-223. 

http://doi.org/10.13934/1999.393 

JWT Marketing Communications. (2012, March 7). Fear Of Missing Out. Retrieved from JWT Intelligence: 

http://www.jwtintelligence.com/wp content/uploads/2012/03/F_JWT_FOMO-update_3.21.12.pdf 

Kaçik, S. ve Acar, F. (2020). Üniversite öğrencilerinin gelişmeleri kaçırma korkusu (GKK) ve yaşam doyumu 

düzeylerinin demografik değişkenler açısından incelenmesi. [The evaluation of fear of missing out 

(fomo) and the level of life satisfaction of university students in terms of demographic variables]. 

Kayseri Üniversitesi Sosyal Bilimler Dergisi, 2(1), 74-90 

Kamas, B., Ş. (2024). Lise öğrencilerinin öznel akademik iyi oluşlarının akademik erteleme ve akademik 

beklentilere ilişkin stres bağlamında incelenmesi. [The predictive role of academic self sufficiency and 

academic procrastination on learned helplessness behaviors levels of secondary students]. 

(Publication No. 878871) [Master’s thesis, Selçuk University]. Council of Higher Education National 

Thesis Center. 

Kara, Ö., & Yıldıran, İ. (2020). Lise öğrencilerinin serbest zaman egzersize katılım düzeyleri ile akademik 

erteleme düzeyleri arasındaki ilişkinin incelenmesi. [Investigation of the relationship between leisure 

time exercise participation and academic procrastination of high school students]. Türk Spor Bilimleri 

Dergisi, 3(2), 70-80. DOI: 10.46385/tsbd.773086  

Karasar, N. (2019). Bilimsel araştırma yöntemi: Kavramlar ilkeler teknikler. [Scientific research method: 

Concepts, principles, and techniques]. (34. Baskı). Nobel Yayınları 

Kartol, A., & Peker, A. (2020). Ergenlerde sosyal ortamlarda gelişmeleri kaçırma korkusu (FoMO) 

yordayıcılarının incelenmesi. [The investigation of predictors of fear of missing out(fomo) in 

adolescents]. OPUS Uluslararası Toplum Araştırmaları Dergisi, 15(21), 454-474. 

https://doi.org/10.26466/opus.628081 

Kashdan, T. B., Mishra, A., Breen, W. E., & Froh, J. J. (2009). Gender differences in gratitude: Examining 

appraisals, narratives, the willingness to express emotions, and changes in psychological needs. 

Journal of Personality, 77(3), 691–730. https://doi.org/10.1111/j.1467-6494.2009.00562.x. 

Keles, B., Grealish, A., & Leamy, M. (2024). The beauty and the beast of social media: an interpretative 

phenomenological analysis of the impact of adolescents' social media experiences on their mental 

health during the Covid-19 pandemic. Current Psychology, 43(1), 96-112. 

Kırık, A., Arslan, A., Çetinkaya, A., & Gül, M. (2015). A quantitative research on the level of social media 

addiction among young people in Turkey. International Journal of Sport Culture and Science, 3(3), 

108-122. https://doi.org/10.14486/IntJSCS444 

Klassen, R. M., & Kuzucu, E. (2009). Academic procrastination and motivation of adolescents in Turkey. 

Educational Psychology, 29(1), 69-81. https://doi.org/10.1080/01443410802478622 

Lee, J. (2021). Dealing with FoMO through emotional design. [Master’s thesis]. Aalto University. 



Başhan, Kuru & Metli  / Program ve Öğretimde Pedagojik Perspektifler Dergisi /  
Journal of Pedagogical Perspectives in Curriculum and Instruction, 2026, Vol. 1 (1), 1-22 

21 

 

Levine, L. E., Waite, B. M., & Bowman, L. L. (2012). Mobile media use, multitasking and distractibility. 

International Journal of Cyber Behavior, Psychology and Learning (IJCBPL), 2(3), 15-29. 

http://dx.doi.org/10.4018/ijcbpl.2012070102 

Li, X., & Ye, Y. (2022). Fear of missing out and irrational procrastination in the mobile social media 

environment: A moderated mediation analysis. Cyberpsychology, Behavior, and Social Networking, 

25(5), 288-294. http://dx.doi.org/10.1089/cyber.2021.0052 

Manap, A., Rizzo, A., Yıldırmaz, A., Dilekçi, Ü., & Yıldırım, M. (2024). The Mediating Role of 

Procrastination in the Relationship between Fear of Missing Out and Internet Addiction in University 

Students. International Journal of Environmental Research and Public Health, 21(1), 49. 

https://doi.org/10.3390/ijerph21010049 

Mazman, S. G., & Usluel, Y. K. (2011). Gender differences in using social networks. Turkish Online Journal 

of Educational Technology-TOJET, 10(2), 133-139. https://files.eric.ed.gov/fulltext/EJ932233.pdf 

Oberst, U., Wegmann, E., Stodt, B., Brand, M., & Chamarro, A. (2017). Negative consequences from heavy 

social networking in adolescents: The mediating role of fear of missing out. Journal of Adolescence, 

55, 51-60. http://dx.doi.org/10.1016/j.adolescence.2016.12.008 

Ozer, O. (2020). Smartphone addiction and fear of missing out: does smartphone use matter for students’ 

academic performance?. Journal of Computer and Education Research, 8(15), 344- 355. 

https://doi.org/10.18009/jcer.696481 

Ozer, B. U. (2009). Bir grup lise öğrencisinde akademik erteleme davranışı: Sıklığı, olası nedenleri ve 

umudun rolü. [Academic procrastination in group of high school students: Frequency, possible reasons 

and role of hope]. Turkish Psychological Counseling and Guidance Journal, 4(32), 12-19. 

https://doi.org/10.17066/pdrd.40488 

Özdemir, M. (2024). Lise öğrencilerinde sosyal medyada gelişmeleri kaçırma korkusu (FoMO) ile psikolojik 

ihtiyaçlar arasındaki ilişkinin çeşitli değişkenler açısından incelenmesi. [An examination of the 

relationship between fear of missing developments in social media and psychological needs in high 

school students in terms of various variables]. (Publication No. 902937) [Master’s thesis, Bayburt 

University]. Council of Higher Education National Thesis Center. 

Patrzek, J., Sattler, S., van Veen, F., Grunschel, C., & Fries, S. (2015). Investigating the effect of academic 

procrastination on the frequency and variety of academic misconduct: A Panel Study. Studies in 

Higher Education, 40(6), 1014–1029. https://doi.org/10.1080/03075079.2013.854765 

Pontes, H. M., Kuss, D. J., & Griffiths, M. (2015). Clinical psychology of Internet addiction: a review of its 

conceptualization, prevalence, neuronal processes, and implications for treatment. Neuroscience and 

Neuroeconomics, (11), 11-23. https://doi.org/10.2147/NAN.S60982 

Przybylski, A. K., Murayama, K., DeHaan, C. R., & Gladwell, V. (2013). Motivational, emotional, and 

behavioral correlates of fear of missing out. Computers in Human Behavior, 29, 1841–1848. 

https://doi.org/10.1016/j.chb.2013.02.014 

Putri, I. F., & Dewi, F. I. R. (2023). The role of fear of missing out, self-control, authoritative parenting style 

on academic procrastination. Journal of Social and Economics Research, 5(2), 1213-1227. 

https://doi.org/10.54783/jser.v5i2.228 

Rahayu, W., Candra, H., & Sujadi, E. (2024). Academic procrastination among college students: Do learning 

awareness and self management play a role? Edunesia: Jurnal Ilmiah Pendidikan, 5(3), 1430 - 1448. 

https://doi.org/10.51276/edu.v5i3.965 



Başhan, Kuru & Metli  / Program ve Öğretimde Pedagojik Perspektifler Dergisi /  
Journal of Pedagogical Perspectives in Curriculum and Instruction, 2026, Vol. 1 (1), 1-22 

22 

 

Sarıtaş, H., Balcı, Ş., Solak, E. (2024). Lise öğrencileri arasında FoMO ve sosyal medya bağımlılığı 

ilişkisinde can sıkıntısının aracılık rolü. [The mediating role of boredom in the relationship between 

fomo and social media addiction among high school students]. Selçuk Üniversitesi Sosyal Bilimler 

Enstitüsü Dergisi, 54, 140-158. https://doi.org/10.52642/susbed.1468359 

Shuvo, M. S. M. (2024). Intersectionality of fear of missing out, social media addiction, and mental well-

being: A qualitative exploration of college students’ social media experience (Master's thesis, 

University of Nebraska at Omaha). 

Solomon, L. J., Rothblum, E. D. (1984). Academic procrastination: Frequency and cognitive behavioral 

correlates. Journal of Counseling Psychology, 31(4), 503-509. https://doi.org/10.1037/0022-

0167.31.4.503 

Steel, P. (2007). The nature of procrastination: A meta-analytic and theoretical review of quintessential self-

regulatory failure. Psychological Bulletin, 133(1), 65–94. https://doi.org/10.1037/0033-2909.133.1.65 

Taş, A. (2022). Lise öğrencilerinin gelişmeleri kaçırma korkusu ile problemli cep telefonu kullanımı ve kişilik 

özelliklerinin çeşitli değişkenler açısından incelenmesi. [The development of high school students with 

the problem of the fear of missing out, the use of the mobile phone and the investigation of the personal 

features in terms of various variables]. (Publication No. 760497) [Master’s thesis, Kırıkkale 

University]. Council of Higher Education National Thesis Center. 

Twenge, J. M., & Campbell, W. K. (2018). Associations between screen time and lower psychological well-

being among children and adolescents: Evidence from a population-based study. Preventive Medicine 

Reports, 12, 271-283. https://doi.org/10.1016/j.pmedr.2018.10.003 

Ünübol, H., & Sayar, G. H. (2020). Investigation of the association of the fear of missing out with attention 

deficit and impulsivity in terms of age, gender, and tobacco dependence. Online Turkish Journal of 

Health Sciences, 5(2), 260-270. https://doi.org/10.26453/otjhs.572671 

Wang, J., Wang, P., Yang, X., Zhang, G., Wang, X., Zhao, F., Zhao, M., & Lei, L. (2019). Fear of missing 

out and procrastination as mediators between sensation seeking and adolescent smartphone addiction. 

International Journal of Mental Health and Addiction, 17(4), 1049-1062. 

https://doi.org/10.1007/s11469-019-00106-0 

Wicaksono, L. (2017). Academic Procrastination Among University Students. Jurnal Pembelajaran 

Prospektif, 2(2), 67–73. https://doi.org/10.26418/jpp.v2i2.34359 

Yiğit, R.& Dilmaç, B. (2011). Ortaöğretimde öğrencilerin sahip oldukları insani değerler ile akademik 

erteleme davranışlarının bazı değişkenler açısından incelenmesi. [The study of academic 

procrastination behaviours and human values of the students of secondary education in terms of some 

variables]. Dumlupınar Üniversitesi Sosyal Bilimler Dergisi, 31, 159-178. 

https://izlik.org/JA96JD83RH 

Zhang, Y., Li, S., & Yu, G. (2021). The relationship between social media use and fear of missing out: A 

meta-analysis. Acta Psychologica Sinica, 53(3), 273. 

https://dx.doi.org/10.3724/SP.J.1041.2021.00273 


